European science international conference: (‘}‘

MODERN PROBLEMS IN EDUCATION AND THEIR SCIENTIFIC )
SOLUTIONS
OPTIMIZING LANGUAGE ACQUISITION THROUGH
SYNCHRONOUS AND ASYNCHRONOUS HYBRID STRATEGIES

Olimjonova Shaxzoda Alisherovna
Student of SamSIFL
Scientific superviser: Iskandarova Liliya Bakhtiyarovna
Senior teacher of SamSIFL
o ~ . A

Abstract. This article invesﬁgates the "Hybrid ELT Model," a teaching strategy that
effectively combines online digital tools with traditional face-to-face instruction in English
Language Teaching. The research highlights how this combination enhances learning by
utilizing asynchronous online platforms for receptive skills (reading and listening) and
grammar while dedicating live classroom time to interactive productive skills (speaking
and teamwork). The paper discusses several advantages, including improved student
autonomy, data-informed teaching through Learning Management Systems (LMS), and
greater classroom efficiency. It also considers challenges in implementation, such as the
digital divide and ihe'ne’ed Jor teacher training. In conclusion, it argues that a well-
executed hybrid model offers a more flexible, personalized, and effective learning
experience for 21st-century language learners. 5
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AuHoTaums: B odannou_cmames uccnedyemcs «lubpuonas mooeno ELT» —
cmpamezus.  0Oyuenus,  KOmopas — d(ppexmugno  couemaem  OHAQUH-YUDPPOGbLE
UHCIMPYMEHNMbL ¢ MPAOUYUOHHBIM OYHBLM 00YUeHUeM aneIutickomy A3iKy. Hccnedosanue
noouepkugaem, Kax 3ma KOMOUHayusi nosviuiaem 3¢gdekmusHocms  00VUeHUA!
ACUHXPOHHbIE OHAAUH-NAAMPOPMbL UCNOTBIVIOMCA 0TI PA3EUMUSL PEYENMUBHBIX HABLIKOG
(umenue u ayouposanue) u pammamuKy, 8 mo 8pemMs KaK JHcusoe ayOumopHoe 8pems
noceawaemcs UHMepaKmueHviM NPOOYKMUBHBIM HABLIKAM (2080peHUe U KOMAHOHAS
paboma). B cmamve obcyscoaromes makue npeumyuecmaa, Kaxk nogvluleHue demoHoMul
cmyoenmos, obyueHue Ha 0CHO8e OAHHbIX Yepes cucmemvl ynpasienus odoyuenuem (LMS)
u nogvlutenue d¢hghexmusnocmu pabomsi 6 Knacce. Taxoce paccmampuearomes npooiemvl
BHeOpeHus, maxkue Kak Yu@posol paszpvld U  He0OX0OUMOCMb  NOO020MOBKU
npenooasameineu. B 3axnmouenuu ymeepowcoaemcs, Umo 2pamMoOmHO Ppeanru308aHHAs
2ubpuOHas Modeisb npeodnazaem Ooaee 2UOKUL, NEPCOHANUIUPOBAHHDBIL U IPpexmueHbvill
onvim oOyuenus 01 uzydarowux a3vik ¢ XXI sexe.

KaroueBble ciaoBa: Cuewannoe obOyuenue, Iubpuonas mooens ELT, Flipped
Classroom («Ilepesepuymulii knacc»), Pomayuonnas mooenn, Mooenu Flex u Enriched
Virtual, Acunxponnoe obyuenue, Cunxponnoe obyuenue, CmyoeHmoyeHmpuposannoe
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obyuenue, Ileoacocuueckas cumnepeus, LMS (Cucmema ynpaeienus
obyuenuem), L{ugpposas epamomnocms, Humepaxmuenwvie pecypcul, L{ugpposou paszpwis.

Annotatsiya: Ushbu maqola ingliz tilini o ‘qitishda (ELT) ragamli onlayn vositalar va
an’anaviy yuzma-yuz o ‘qitish usullarini samarali birlashtirgan "Gibrid ELT modeli" o ‘quv
strategiyasini tadqiq qiladi. Tadgiqotda ushbu kombinatsiya qanday qilib o ‘rganish
samaradorligini oshirishi ko ‘rsatilgan: bunda asinxron onlayn platformalar reseptiv
ko ‘nikmalar (o ‘qish va tinglash) hamda grammatikani o zlashtirish uchun qo ‘llanilsa,
jonli dars vaqti interaktiv produktiv ko ‘nikmalarga (gapirish va jamoaviy ish)
bag ‘ishlanadi. Magolada talqbdlar avtonomiyasining yaxshilanishi, Ta’limni boshqarish
tizimlari (LMS) orqali ma’lumotlarga asoslangan o ‘qitish va auditoriya samaradorligini
oshirish kabi bir gator afzallikla}” muhokama gilinadi. Shuningdek, amalga oshirishdagi
giyinchiliklar, jumladan, raqamli tengsizlik va o ‘qituvchilar malakasini oshirish zaruriyati
ko ‘rib chiqiladi. Xulosa qilib aytganda, to ‘g ri yo ‘Iga qo ‘yilgan gibrid model XXI asr til
o ‘rganuvchilari uchun yanada. moslashuvchan, shaxsiylashtirilgan va samarali ta’lim
tajribasini taklif etadi. | |

Kalit so‘zlar: Aralash ta’lim, Glbrzd ELT modeli, "Flipped Classroom" (To ‘ntarilgan
sinf), Rotatsiya m()delz,. Fl‘ex va kengaytl{”llgan virtual modellar, Asinxron ta’lim, Sinxron
o ‘qitish, Talabaga yo ‘naltirilgan ta’lim, Pedagogik sinergiya, LMS (Ta limni boshqarish
tizimi), Ragamli savodxonlik, Interaktiv resurslar, Raqaml‘i tengsizlik..

The blended learning model has become a pivotal sffétegy in contemporary English
Language Teaching (ELT), merging traditional in-person instruction with online learning
experiences. Rather than replacing conventional classroom‘teac‘hmg, this approach aims to
harness the advantages of both#ormats to establish more adaptable, engaging, and effective
language learning env1ror}fné“cs Known sometimes as hybrid learning, blended learning
is generally defined as the sywuntegratlon of face- to;ff' e and online educational
activities within a single €ourse. In ELT, this approach*encompasses both in-person
activities, such as teacher-led sessions, speaking exercises, pronunciation practice, and
classroom interactién, and online activities like granﬁﬁé‘r’ﬁnd vocabulary drills, listening
and reading tasks, discussion forums, and digital projects hosted on various platforms. This
combination facilitates practice in the four language skills—listening, speaking, reading,
and writing—across diverse contexts, enhancing both exposure to and the use of English.
Several educational and practical justifications support the use of blended learning in
English classes. It allows learners to study at their convenience, revisit online resources as
needed, and access a variety of English content through videos, podcasts, blogs, and social
media. Blended formats promote self-paced learning, resource selection, and reflection, all
of which are vital for fostering student autonomy. Furthermore, the integration of digital
tools with classroom interactions encourages communicative, task-oriented, and

collaborative activities.
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Models of Blended Learning in ELT

1. Flipped Classroom Model: In this model, instructional content such as grammar and
vocabulary is primarily provided online prior to class, freeing up classroom time for
practical application and complex tasks. For example:

- Students view brief video lectures or complete online grammar exercises at home.

- Classroom sessions focus on speaking activities, role-plays, group projects, and
problem-solving.

This maximizes interaction 1n English.during‘in-person classes and allows students to
review material at their own pace

2. Rotation Model: This medel involves students moving through various learning
stations or modes within a course>’J

- One station may be teacher.—led for explanations, feedback, and focused speaking
practice. ' p

- Another station could be onlmecfeaturmg interactive exercises and quizzes.

- A collaborative station may’ focus on group projects, peer feedback, and task-driven
activities. \

This setup promotes dlfferentlaﬁon\and enables teachers to offer targeted support.

3. Flex and Enriched Virtual Models: n these more online-centric models:

- The flex model provides the majority of content oynhne, using in-person sessions
primarily for additional support, tutoring, lor evaluation.

- The enriched virtual model blendsrequired in-person sessions with considerable online
learning, often suitable for adult o higher education.

These frameworks can be particularly effective in ELT wheh students possess a certain
level of self-management and digital proficiency.

Online components offer extra language practice opportunities beyond limited
classroom hours. Learners can/geLf&_/c‘lpate in extensive hsteg'mg and reading, engage in
forums, and complete interactive exercises with immediate feedback, all crucial for
developing fluency andsaccuracy. Blended courses can be tailored to various proficiency
levels and learning preferences..Online tools allow teachers to assign diverse tasks, adjust
difficulty, and monitor student progress, supporting individualized learning and inclusive
teaching.Students also gain autonomy and self-regulation as they interact with online
content, manage deadlines, and choose supplementary resources, all while acquiring
essential digital skills for academic and professional contexts.Blended learning can
enhance engagement outside the classroom through discussion forums, collaborative
documents, messaging apps, and video conferencing, providing additional opportunities
for negotiation, peer feedback, and cooperative learning, which are core to communicative
language teaching. However, discrepancies in internet access or device availability can
create inequalities within classrooms or institutions, and schools may struggle with
outdated technology and limited support. Effective implementation requires teachers to be
adept with technology and instructional design, often necessitating professional
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development in utilizing learning management systems and digital tools, as

well as in designing online tasks that align with educational goals.Blended learning
assumes some level of learner self-discipline, and students may initially face challenges
with time management and motivation. Explicit guidance and consistent support are
essential. Creating coherent assessment systems that integrate both online and in-person
work poses challenges, such as maintaining academic integrity in online assessments and
ensuring task alignment with course objectives. Clear rubrics and ongoing assessment can
help uphold standards. : n

Practical Guidelines for Demgmng a Blended English Course

1. Start with Learning Outcothes: Clearly define what learners should be able to do in
English (e.g., communicate in ev,éfi,/day situations, VV’ite academic essays) and choose the
components—online or face-to-face;—that best facilitate these goals.

2. Thoughtfully Balance Modes: Utilize online resources for grammar practice and
receptive skills, reserving in-pefson-time for interaction and feedback.

3. Select Tools Based on Pedagogy: Choose digital tools that are reliable, accessible,
and directly support yourteaching objectives rather than using technology for its own sake.

4. Provide Support and Clear, Instmctlons Offer detailed guidance for online tasks,
model expected outcomes, and clarify haw each activity contributes to language skaills.

5. Encourage Community Building: Create tasks tha\t promote communication and
collaboration both in-person and onling to foster a sttong sense of social presence,
motivation, and persistence. The ledrhertransitions from é‘passive recipient of information
to an engaged participant, taking gharge of their theoretical online learning and arriving in
class ready to utilize the language for communication rather than solely focusing on its
grammatical rules.The field of English Language Teaching (ELT) has experienced a
notable shift in recent yea}s The conventlonal classroom, which was the exclusive setting
for language learning, is no/@. enhanced by dlgltalfa'éfvancements The hybrid
model—an intentional blend' of online resources and face-to-face teaching—marks an
advanced development;'in ‘educational methods. By combining the adaptability of
technology with thé essential personal interaction afforded by traditional classrooms, this
model provides a more tailored and effective approach to mastering the English
language.The primary advantage of the hybrid ELT approach lies in its capacity to assign
specific tasks to the environments where they are most effective. Online resources are well-
suited for "receptive" skills and foundational mechanics. Students can work through
interactive grammar exercises, use vocabulary applications like Quizlet, and complete
listening activities on video platforms at their own speed. This asynchronous learning
format allows for practice and mastery without the stress of time constraints.In hybrid
learning, the teacher evolves from a "lecturer" to a "facilitator." Utilizing Learning
Management Systems (LMS) like Google Classroom or Moodle, educators can monitor
student advancement in real-time. If data reveals that many students struggled with a
particular online quiz on the "Present Perfect" tense, the teacher can adjust the subsequent
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in-person lesson to address that specific need. This data-driven strategy ensures

that all students receive support and that classroom time is focused on their actual
needs.However, the hybrid model is not without its challenges. It necessitates a certain
degree of digital literacy from both students and educators. Additionally, the "digital
divide"—inequitable access to high-speed internet or modern devices—poses a challenge
to complete inclusivity. The model's success also hinges on seamless integration; if online
tasks feel disconnected from classroom activities, students may perceive the digital aspect
as mere "busy work" rather than an essential element of their education.

The blended learning framoﬂ\_ifo‘rk in"English Language Teaching effectively merges the
advantages of online and face-t8-face instruction. When designed thoughtfully, it offers
enhanced flexibility, richer ,oot'ltent, more p@ctice opportunities, and greater
personalization, all while promoting learner autonomy and digital literacy. However,
successful implementation hifiges on attention to infrastructure, teacher training, learner
support, and assessment. Blended leasning goes beyond the mere addition of technology to
current teaching methods; it requires a deliberate redesign of the educational experience.
In the context of ELT this involves crafting integrated opportunities for learners to
encounter, practhe -and utilize English through various means and contexts. As digital
tools and platforms evolve blended~learn1ng 1s likely to remain a vital and dynamic method
in language education. In contrast, face-to-face classrooms are dedicated to developing
"productive" skills. When students interact with their teacher and classmates, the emphasis
1s on genuine communication through activities like debates, role-playing, and teamwork.
With the foundational elements’(grammar and vocabulary) already taught online, class time
is optimized for significant interactions and instant feedbaek from the teacher.The hybrid
English Language Teaching (ELT) model is not merely a compromise between two
approaches; it represents\a'ﬁﬁ'ore\ effective teaching strategy that aligns with the digital
landscape of the 21st century. By uSing online materials for$s€’Tf—study and reserving in-
person sessions for social and communicative practice, teachers can offer a more dynamic,
efficient, and student-focuised learning experience. As technology advances, the integration
of online and in-pefson learning is expected to become the norm for achieving language
proficiency globally.
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