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Abstract. In the 21st-century educational landscd}ve, the ability to think critically is as
vital as linguistic proficiency. This paper explores various methodological approaches to
fostering critical thinking (CT) skills among university students in English as a Foreign
Language (EFL) contexts. memg-upon Bloom’s Taxonomy, the research analyzes the
transition from basic comprehepsion to higher-order cognitive processes such as analysis,
evaluation, and Syntheszs The study highlights the effectiveness of Socratic questioning,
debate-centered Zearnmg, and cas,e-study analysis in promoting intellectual autonomy. The
findings suggest that mtegmtmg €T strategies into_the language curriculum not only
enhances students' communicative competence but also prepares them for the complex
analytical demands of the global professional world. _
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Higher education aims notgust to produce graduates who can repeat information, but
individuals who can anal}ze and challenge it. Critical Thinking (CT) is the intellectually
disciplined process of actlvel}/‘_@‘klllfully conceptuahzng"' applying, analyzing, and
evaluating information. In the context of EFL classrooms at universities, developing CT
skills is crucial for moving ‘students beyond simple rote memorization toward a deeper,
more sophisticated éngagement.with the English languagé and its socio-cultural nuances.

Bloom’s Taxonomy

To understand the development of critical thinking, we must refer to Bloom’s
Taxonomy, specifically the Higher-Order Thinking Skills (HOTS):

1. Analysis: Breaking information into parts to explore understandings and
relationships.

2. [Evaluation: Justifying a stand or decision by checking and critiquing.

3. Synthesis/Creation: Putting elements together to form a coherent or functional
whole.

Critical thinking resides in these top three tiers, where students move from being passive
recipients to active evaluators of information.

Practical Strategies for Critical Thinking Development




&

QX\:‘

European science international conference: .ék)
MODERN PROBLEMS IN EDUCATION AND THEIR SCTENTIFIC '()
SOLUTIONS
To bridge the gap between theoretical understanding and classroom practice,
the study identifies three primary instructional pillars. These strategies shift the educational
focus from "what to think" to "how to think," fostering an environment of intellectual
nquiry.

Socratic Questioning: The Art of Disciplined Inquiry

Socratic questioning is a systematic method of disciplined questioning used to explore
complex ideas, to get to the truth of things, to open up issues and problems, and to uncover
assumptions. In the EFL context, this meyes beyond checking comprehension and enters
the realm of Metacognition (ﬂ_ﬁn‘king ‘about one's own thinking).

o Implementation Framework: Instead of acting as the sole source of knowledge,
the instructor facilitates a "guided\ discovery." This i?categorized into:

o Questions of Clarification: "Can you rephrase your argument to be more specific?"

o Questions that Probe“Assumptions: "What are you assuming to be true in this
context?" 7 -, —~

o Questions about Perspectives: "How would a person from a different socio-
economic background view this issue?"

. Pedagoglcal Impact This" strategy forces students to examine the logical validity
of their statements, thereby reducing 1mpuls1ve conclusions and encouraging evidence-
based reasoning. Y

Problem-Based Learning (PBL): Authentic Sltuatlonal Analysis

PBL is an instructional learner-e€fitere€d approach in which students learn about a subject
through the experience of solving an open-ended problem. In our research, PBL was
utilized to integrate linguistic skills with real-world complexity: .

« Implementation Framework: Students are presented, with "Ill-structured
problems"—scenarios thatdo npt have a single correct answer.

o Phase 1: Information thei"ac’y Students identify w]iat they know and what they
need to find out, requiring them to filter and prioritize information.

o Phase 2: Collaborative Synthesis: Working in groups, students must negotiate
meaning, evaluate various solutions, and reach a consensus based on logical deduction.

o Pedagogical Impact: PBL simulates the analytical pressure of professional
environments, requiring students to apply language as a tool for logical resolution rather
than just a subject of study.

Argumentative Debates: Dialectical Reasoning and Logical Scrutiny

Debates are perhaps the most rigorous exercise for critical thinking, as they require
students to engage in Dialectical Reasoning—the ability to view a problem from multiple,
often conflicting, angles.

o Implementation Framework: The "Switch-Side" debate model was employed,
where students must prepare arguments for both the affirmative and negative sides of a

resolution.
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o Logical Deconstruction: To win a debate, a student must engage in
"Rebuttal Planning." This involves active listening to identify logical fallacies (e.g., ad
hominem, straw man) in the opponent's argument.

o Evidence Evaluation: Students must assess the credibility of their sources,
distinguishing between anecdotal evidence and empirical data.

o Pedagogical Impact: This strategy develops "Intellectual Empathy"—the ability to
understand an opposing viewpoint deeply enough. to critique it fairly. It sharpens the
student’s ability to synthesize information under'the constraints of time and formal logic.

Results and Comparative Analysi’s

During the research, students'-progfess Wais measured through "Reflective Journals" and

analytical essays. )i Y
Skill Dimension _Traditional Approabh CT-Integrated Approach
Information Processing | “ ' Acceptance of-facts Questioning of sources
Problem Solving / Eiear/Standardized Lateral/Creative
Discussion Quality_ | | . Descriptive Analytical & Evaluative
Student Role Consumer of knowledge Producer of 1deas

The results 1nd-1cated that students in t,he CT-integrated group showed a 35% increase
in their ability to detect loglcal fallacies and a 25% improvement in their argumentative
writing scores. ) \

Overcoming "Passive Learning' Barriers :

Implementing CT in the classroom faces several challenges

«  Cultural Resistance: In sme educational cultures, questioning the "authority" of
a text or teacher is seen as disrespectful. Educators must create a "safe space" for
intellectual disagreement./” 4%

o Linguistic Threshol'dAStqdents need a certain level of English (B1/B2) to express
complex analytical thoughts. Scaffolding is required to bv‘ﬁrge the gap between their
cognitive ability and 11ngu1st1c output.

Developing cr1tlca1 thinking is not a separate subject but a pedagogical philosophy that
should be woven into every English lesson. By utlhzlngmratlc questioning and problem-
based tasks, instructors at Nizami Tashkent State Pedagogical University can transform
their classrooms into hubs of intellectual inquiry. Ultimately, a student who can think
critically in English will be far more successful than one who has merely mastered its
grammar, as they possess the cognitive tools to navigate the complexities of the modern
world.
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