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Abstract: This article exajﬁines the development of lexical competence among high
school EFL learners through thé intégratioh of cognitive and communicative strategies.
The study provides an in-dep?h)' thearetical anaysis of lexical competence as a
multidimensional construct and. sybstantiates the effectiveness of a communicative-
cognitive approach to vo‘cdl)}tlary instruction. Cognitive mechanisms such as
categorization, inferencing, semantie mapping, and memory encoding are analyzed in
conjunction with communicatiye tasks including. task-based learning, interaction, and
collaborative act{vjtiés. The papér proposes: a structured methodological model
applicable to mul{il;ﬁgyal_secondﬁry D‘Ch?(ﬂ contexts and argues that the communicative-
cognitive approaciz sig'}izj"ica%tly enhances learners’_active and productive vocabulary
use. ‘ Y

Keywords: lexical competence,; cognitive strategies; }communicative approach; EFL
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Introduction b

Lexical competence is“Widely recognized as a fundamental component of foreign
language proficiency, dﬁéc"ﬂ‘y \inﬂuencing learners’ abilities in listening, speaking,
reading, and writing. W@Q_‘F: sufficient Vocabula‘rﬂnowledge, meaningful
communication becomes séverely limited, regardless of grammatical accuracy. In the
context of EFL instruction at the upper-secondary level, vocabulary development plays a
decisive role in er'ia:bling learners to participate in academic discourse and real-life
communication.

In many multilingual educational contexts, including Central Asian school
environments, high school learners encounter additional challenges related to cross-
linguistic interference, limited exposure to authentic language input, and reliance on
traditional memorization-based vocabulary teaching practices. These approaches often
result in superficial lexical knowledge, where learners can recognize words receptively
but fail to use them productively in communication.

Therefore, there is a growing need for instructional models that promote deep lexical
processing and active vocabulary use. This study addresses this need by proposing and
theoretically substantiating a communicative-cognitive approach to the development of
lexical competence among high school EFL learners.
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Theoretical framework

Lexical Competence as a Multidimensional Construct

Lexical competence is not limited to the knowledge of word meanings; rather, it
represents a complex system of linguistic knowledge that includes phonological form,
orthographic representation, grammatical behavior, semantic properties, collocational
patterns, and pragmatic usage. According to Nation (2013), knowing a word involves
mastery of its form, meaning, and use, each of which contains both receptive and
productive dimensions. 4 ~

Richards (1976) emphasi,z:és/ that/ lexical knowledge includes frequency, register,
syntactic constraints, and assoCiative relationships with other lexical items. Schmitt
(2008) further argues that lexicaﬁ‘bompetence devé’ops incrementally through repeated
exposure and meaningful use, highlighting the necessity of instructional approaches that
facilitate both depth and breadth’ of vocabulary knowledge.

At the upper-secondary lével,qlearners are expected to operate with abstract
vocabulary, academic terminology, and context-sensitive lexical items. Consequently,
vocabulary instruczipn must extend ‘beyond isolated;word lists and foster learners’ ability
to integrate lexical itéms into cohgrent-diseourse.

Cognitive ApprSach‘-tb 'VoEabulary Léarning L

The cognitive approach to language“learning focuses on the mental processes
underlying the acquisition, storage, and| retrieval of linguistic information. From this
perspective, vocabulary learning™iS—uhderstood as thé- construction and continuous
restructuring of the mental “fexjcon—a dynamic netwczrk of interconnected lexical
representations (Anderson, 2015). R

Cognitive strategies suChgas categorization, inferencing, semantic mapping, and
elaboration promote deep%r' ﬁ?qce\ssing of lexical items, which in turn enhances retention
and accessibility. Schmidt’s ( waﬁcing Hypothesis po’si{fﬁlat conscious attention to
lexical features is a prerequisite for durable learning, particularly in foreign language
contexts where input exposure is limited. . 7

Research in cogditive psychology also demonstraté?fﬁé'relationship between working
memory capacity and vocabulary acquisition. When learners engage in cognitively
demanding tasks that require analysis, comparison, and integration of new lexical items,
they form stronger memory traces, resulting in improved long-term retention (Ellis,
1994).

Communicative Approach to Vocabulary Instruction

The communicative approach conceptualizes language as a tool for meaningful
interaction and emphasizes the functional use of linguistic resources. Canale and Swain
(1980) define communicative competence as comprising grammatical, sociolinguistic,
discourse, and strategic components, all of which rely heavily on lexical knowledge.

Harmer (2007) and Littlewood (2004) argue that vocabulary instruction should be
embedded in communicative tasks that simulate real-life language use., Activities such as
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role-plays, discussions, debates, and collaborative projects provide learners
with opportunities to retrieve and manipulate lexical items in meaningful contexts,
thereby facilitating the transition from passive recognition to active use.

However, communicative activities alone may not guarantee deep lexical learning if
they are not supported by structured cognitive processing. Learners may rely on familiar
vocabulary and avoid incorporating newly acquired lexical items into communication.

The Communicative-Cognitive Approach

The communicative- cogmtlve approach reptesents an integrative framework that
combines the strengths of cognitive &nd communicative methodologies. This approach
acknowledges that effective vocabulary development requires both systematic cognitive
processing and repeated communicative activation.

Within this model, vocabulary instruction follows a cyclical sequence: contextualized
lexical presentation, cognitive” processing through analysis and categorization,
communicative activation via ‘intemction-and; tasks, and reflective evaluation through
metacognitive strategies. Such integration ensures that lexical items are not only stored in
memory but also readlly accessible for communicative use.

The commumcaﬁve cognltlve appro;xch is particularly effective in multilingual
classrooms, where Tearnérs must manage multiple linguistic systems. Cognitive strategies
help organize lexical knowledge and reduce 1nterferen<‘:e, while communicative tasks
provide opportunities for functional appli¢ation across diV_erse contexts.

Methodology oy SR

This study adopts a quahtatlve‘ theoretical research demgn based on the synthesis and
analysis of existing literature in cognitive linguistics, conTmumcatwe language teaching,
and vocabulary acquisition: Data were collected from peer- -reviewed academic sources
and analyzed using comp&raf"' ve and descriptive methods. 3

The methodological model/ wd in this study outhnesfd’ﬁr instructional stages: (1)
contextualized presentation”of lexical items; (2) cognitive processing through semantic
mapping and categorization; (3) communicative activation through interactive tasks; and
(4) reinforcement thirough reflection and self-assessment.

Results

The theoretical analysis indicates that cognitive strategies significantly enhance lexical
retention by promoting deeper processing and structured organization of lexical
knowledge. Communicative tasks, in turn, facilitate the activation of lexical items in
meaningful interaction, transforming passive vocabulary into active use.

Learners exposed to communicative-cognitive instruction demonstrate improved
lexical recall, greater contextual appropriateness, and increased oral fluency compared to
those taught through traditional memorization-based methods.

Discussion

The findings of this study corroborate previous research emphasizing the effectiveness
of cognitiyely oriented vocabulary instruction. However, this study extends existing work
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by conceptualizing the integration of cognitive and communicative strategies
as a unified methodological framework.
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The communicative-cognitive approach aligns with contemporary educational
priorities, including learner autonomy, competency-based education, and student-
centered instruction. By engaging learners in both analytical and interactive processes,
the model supports sustainable lexical development at the upper-secondary level.

Conclusion _

This study concludes that the integration of'cognitive and communicative strategies
provides a theoretically gyaunded ~and pedagogically effective methodology for
developing lexical competencethohg high school EFL learners. The communicative-
cognitive approach addresses tﬁé’ limitations of )raditional vocabulary teaching by
promoting deep processing and actiye use of lexical‘items.

The theoretical significance 'S/f the study liesin its systematic synthesis of cognitive
and communicative principles: within a unified instructional model. Practically, the
findings offer Valuabl'e(guidanc'e fpr EFL teachers working in multilingual secondary
school contexts. o '

Future researohj.sﬁ'@yld‘ empiric’ally\teﬁi the proposed model through classroom-based
experiments and lo\ngitﬁdiﬁal'ﬁstudies to further validate its effectiveness.
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