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Abstract. It is important to understand where these psychological barriers to
speaking come from. Because speaking is one of the most important ways for students to
develop and grow. Due to this problém they lose many opportunities to learn. It is
important to address topics that students mdy not know about during lessons. This
definitely has a strong negative impact on ‘their studies. Let’s look at several studies in
this field, for example FLA (Foreign Language Anxiety), FLCAS (Foreign Language
Classroom Anxiety Scale), and the problems that ESL students face. In speaking, a
strong influence is exerted by fear of negative evaluation, previous negative experiences,
and low self-confidence.\All of this is connected-and, creates a kind Qf circle: anxiety
makes a person stay silent, and the Sllence makes the anxlely even stronger Because of
one or two words, while others try. not to speak at-all.-All of this leads to students
practicing less, which.in turn-worsens their language progress. Teachers need to make
greater efforts, find ways tounderstand each student, and~change the atmosphere in the
classroom.

Key words: Psychological barriers; FLA; FLCAS; ESL students; Negative
evaluation; Previous negative experiences; Low self-confidence.

AHHOTAUMA. -Badxcno nouwsms, omkyoa Oepymcs mu ncuxojocuieckue 6apvepvl 8
co6openuiil. Beob ymenue 2060pums — 5mo 00un u3 2nagHbx cROCOHO8 O CIMYOeHMOos
passueamvcsa u pacmu. HM3-3a 3mou npobiemvl OHU MEPSIOM MHO20 B03MONCHOCHEl
yuumboca. Ha ypoxax eascno sampazcusams memsl, Komopwvie Mo2ym OblMb HE3HAKOMbL
yuenuxam. Bcé smo cunvno u necamueno énusem na ux yuéoy. /lasatime nocmompum Ha
HeCcKobKo uccaedosanuil 6 smoti ooracmu. Hanpumep, FLA (Foreign Language Anxiety
— mpesgoea npu uzyweHuu unocmpanrozo azvika), FLCAS (Foreign Language Classroom
Anxiety Scale — wkana mpesozu 6 Kiacce UHOCMPAHHO20 A3bIKA) U NpobOiemvl, C
Komopvimu cmankusaiomcs cmyoeumol ESL. Ha 2oeopenue cunbHo 6ausiom cmpax
He2amueHOU OYeHKU, NPOULTbIL He2amuHblil ONbIM U HU3KAs Y8epeHHOCmb & cebe. Bcé
MO C8A3AHO MeAHCcOY coDOoll U CO30aém MaKou Kpya: om mpeozu Yeio8eK MOIUUM, d Om
MONUAHUSL MPeBo2a CIMAHOBUMCS ewé cunbree. M3-3a 5mo20 y4enuKu 4acmo 3amupaom
60 8pems pazeoeopa. Kmo-mo omeeuaem ouenb KOpomko, OOHUM-08YMS CIO8AMU, A
KMO-mo 68000we cmapaemcs HU4e20 He 2060pumv. B umoce cmyoenmbvl MmeHbvlie
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NPAKMUKYIOMCA, a OM 3MO20 UX HpO2pecc 8 A3blKe MOAbKO 3AMeOJISenCsl.
YVuumenam uyscno oOonvuwie cmapamvcs, cmapamvcsi HOHAMb KAHWCO020 YYEHUKA U
MeHAMb ammocghepy Ha YPOKax.

Key words: [lcuxonocuueckue 6apvepvi; FLA; FLCAS, ESL; Cmpax necamusroi
oyenxu, [Ipowinviti HecamusHwlll onvim, Huzkas yeepennocms 6 cebe

Annotatsiya: Bu psixologik to‘siglarning gapirishdagi sabablarini tushunish juda
muhim. Chunki gapirish talabalar uchun rivojlanish va o ‘sishning eng asosiy yo ‘llaridan
biri hisoblanadi. Bu muammo tufayli ular ko ‘plab o ‘gish imkoniyatlarini yo ‘qotadilar.
Darslarda talabalar bilmaydigan mavzularni ham ko ‘tarish muhim. Bu ularning
o ‘qishiga kuchli salbiy ta’sir gqiladi. Keling, bu sohada olib borilgan bir necha
tadqiqotlarni ko ‘rib chiqaylik. Masalan, FLA (Chet tilini o ‘rganishdagi tashvish),
FLCAS (Chet tili sinfidagi tashvish shkala) va ESL talabalari duch keladigan
muammolar. Gapirishga kuchli ta’sir giladigan omillar — bu salbiy baholanishdan
qgo ‘rqish, oldingi salbiy tajribalar va'o ‘}q'ga bﬁg‘an ishonchsizlikdir. Bularning barchasi
bir-biriga bog ‘lig va shunday doiﬁz_ h'os}l qgiladi: tashvish odamni jim qiladi, jimlik esa
tashvishni yanada kuchaytiradi. Sﬁ; sabab"li talabalar suhbat davomida ko ‘pincha qotib
golishadi. Kimdir faqat bir-ikki so‘Z bilan javob beradi, kimdir esa umuman
gapirmaslikka harakat qiladi.- Buning natijasida talabalar kamroq mashq qilishadi, bu
esa o'z navbatida ularning til taraqqiyotini sekinlashtiradi. O ‘qituvchilar ko ‘proq
harakat qilishlari, har bir, talabani tushunish yo-llarini.topishlari Yg»sinfdagi muhitni

o ‘zgartirishlari kerak. e = e ~/

Kalit so’zlar: Psixologik to'siglar; FLA; FLCAS; ESL talabalari; Salbiy
baholanishdan qo ‘rqish; Oldingi salbiy tajribalar; O'ziga bo'lgan ishonchsizlik,

Introduction . ~

In today’s world, foreign languages play a big role in education and careers. However,
speaking remains one of the most difficult skills for many students, even those with
strong grammar and vocabulary (Horwitz et al., 1986). |

Psychological-barriers are the main problem in Second Language Acquisition (SLA).
Students fear making mistakes and getting negative evaluation. This is very common
among ESL/EFL learners. Studies show that around two thirds experience moderate or
high Foreign Language Anxiety (FLA) (Ye, 2021). The FLCAS scale developed by
Horwitz et al. (1986) is widely used to measure it.

Fear of negative evaluation, bad past experiences, and low confidence create a vicious
circle: anxiety causes silence, and silence increases anxiety. Students often freeze, give
short answers, or avoid speaking. This leads to less practice and slower progress.

This paper studies these psychological barriers. Its aim is to analyse the causes of FLA
and FLCAS and offer practical recommendations for reducing anxiety in class.

In this study, the psychological hindrances that affect speaking skills of ESL/EFL
learners are explored through a qualitative literature review. The research relies on the
examination of scholarly papers dealing with Foreign Language Anxiety (FLA), FLCAS,
and other psychological factors that affect oral communication in a second language.
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These findings are consistent with previous research on foreign language anxiety
(Horwitz et al., 1986; Maclntyre & Gardner, 1991; Ye, 2021).

They sourced relevant academic sources from peer-reviewed journal articles, books
and doctoral dissertations on subjects such as language anxiety, fear of negative
feedback, communication fears and learner self-confidence. Research was particularly
focused on the reasons and effects of speaking anxiety in language learning contexts.'

The literature that was gathered was assessed through both descriptive and analytical
approaches. The research discovered common themes and recurring patterns related to
the causes of foreign language anxiety and its impact on learners' ability to speak
proficiently. The analysis resulted in practical suggestions for reducing anxiety and
encouraging participation in the classroom.

Main Body. Foreign language anxiety (FLA) has been under investigation for a great
many years. The study by Horwitz et al. (1986), which defined FLA as "a distinct
complex of self-perceptions, beliefs, \emot%l:,' and behaviors related to classroom
language learning," is among tﬁe r’nc\)st significant works. (p. 128). Additionally
developing the Foreign Language CTassroofn Anxiety Scale (FLCAS) still in use today is
According to Horwitz et al. (1986), most experts agree that FLA comprises three main
parts: test anxiety, fear of negative evaluation; and communication apprehension. Recent
research shows this worry is rather widespread. For language students, for instance,
between 60 and 70 percent have ntermediate or significant levels of FLA.

Many things make students anxious when they' talk English® The most significant are
these: ¥y ¥

% Students fear negdtive reviews from teachers-or peers who will judge their
mistakes. ;

< Past unfavourable events cause them anxiety; terrible memories from past
teachings create tension.

< Many students lack confidence; they don't trust their speaking ability.

+ Low language ability and lack of experience are further elements.

These causes-are all connected. As said in the Introduction, they generate a terrible
loop: anxiety — silence- — more anxiety.

This circle causes students to frequently freeze during speaking exercises, provide
very short answers, or completely avoid speaking. Consequently, their language
development suffers and they practise less. This issue lowers not just their academic
performance and general motivation but also their speaking ability.

The literature and data analysis revealed three primary categories of foreign language
anxiety. A review of the literature was conducted to explore these causes. The first to
propose and describe these types was Horwitz et al. (1986). The classification of anxiety
types is illustrated in Figure 1 below.

Figure 1. The types of apprehension that accompany foreign language acquisition
(adapted from Horwitz, E.). K, Horwitz, M. B, & Cope, J, 1986)
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Figure 1

Communication Afraid to speak: Edgy; Tremble
Anxiety ¢ Lack of self-confidence: Nervous; Afraid

Alraid of making mistake: Paric: Worry
Feal inferior; Unconfident; Tense

':::;;V" *  Afrasd of correction: Embarrassed. Anxious
Evaluation * Fear of having bad score: Doubt; Confused
As shown in Figure 1, foreign language anxiety encompasses:
Lack of communication (distraction and lack self-esteem);
Fear of failing and feeling inferior; anxiety te test;

The fear of negative feedback (appr§‘-e ‘about being corrected and anxiety about
receiving ill treatment). - i :

The three types of anxiety are closely" linked and have a direct impact on students'
speaking ability. These results support the vicious circle deseribed in the Introduction.

Discussion. The findings of this study indicate that Foreign Language Anxiety (FLA)
remains one of the mostsignificant psychological.barriers. affecting ESL/EFL learners’
speaking performance. The literature, reviewed shows that com;nunlcatlon apprehension,
test anxiety, and fear of negative, .e.yaluatmn are closely 1nterconnected and often
discourage learners from part1c1pat1ng in classroom communication.

The analysis also suggests that psychologlcal factors may be as important as linguistic
competence in language learning. Even students with adcg\uate grammar and vocabulary
knowledge may avoid speaking because of anxiety and low self-confidence. As a result,
learners receive fewer opportunities to practice, which may negatively affect their
language development.

Therefore, teachers should create a supportive classroom environment, encourage
active participation, and provide constructive feedback. Such strategies can help learners
reduce énxiety and develop greater confidence in speaking a foreign language.

Conclusion. Psychological barriers significantly affect speaking performance among
ESL/EFL learners. The literature reviewed in this study demonstrates that Foreign
Language Anxiety, fear of negative evaluation, and low self-confidence can reduce
learners’ willingness to communicate. These factors often create a cycle of anxiety and
classroom silence. Therefore, creating a positive and supportive learning environment is
essential for helping students improve their speaking skills and confidence.
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