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Abstract: This article explores the major challenges involved in teaching polysemy
and idiomatic expressions in language education. Polysemy, referring to the existence of
multiple related meanings within a single lexical item, and idiomatic expressions,
characterized by figurative and contextdependent meanings, represent complex aspects
of language learning. The study examines the linguistic, pedagogical, and cultural
factors that influence learners’ u_nder}\(andié and use of these language phenomena.
Particular attention is paid to seﬁ_can’tic ambiguity, contextual interpretation, cultural
differences, and the limitations of ti{a"ditional ~teaching approaches. The article
emphasizes the importance of communicative, context-based, and culturally informed
teaching methods for improving learners’ comprehension and practical language use. In
conclusion, effective teaching of polysemy and idiomatic expressions plays a significant
role in developing learners’,communicative, competence, .semantic awareness, and
intercultural understanding. -+ AR TR N
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Annotatsiya: Ushbu magolada . til ta’limida polisemiya va idiomatik ifodalarni
o ‘qitishda uchraydigan asosty muammolar tahlil qilinadi. Polisemiya — bir leksik
birlikning bir nechta o ‘zaro bog ‘lig ma’nolarga ega bo ‘lish hodisasi bo ‘Isa, idiomatik
ifodalar ko‘chma va- kontekstga bog‘liq ma’nolari bilan til o ‘rganishning murakkab
Jjihatlaridan biri hisoblanadi. Tadqigot mazkur til hodisalarini tushunish va qgo ‘llashga
ta’sir qiluvchi lingvistik, pedagogik hamda madaniy omillarni o ‘rganadi. Semantik
noaniqlik, kontekstual talgin, madaniy tafovutlar va an’anaviy -o‘qitish usullarining
cheklanishlariga alohida e’tibor qaratiladi. Maqolada o ‘quvchilarning tushunish
darajasi va amaliy til qo llanilishini rivojlantirishda kommunikativ, kontekstga
asoslangan hamda madaniy jihatdan integratsiyalashgan yondashuvlarning ahamiyati
ta’kidlanadi. Xulosa qilib aytganda, polisemiya va idiomatik ifodalarni samarali o ‘qitish
o ‘quvchilarning kommunikativ kompetensiyasi, semantik tafakkuri va madaniyatlararo
tushunishini rivojlantirishda muhim ahamiyat kasb etadi.

Kalit so‘zlar: polisemiya, idiomatik ifodalar, til o‘qitish, semantika, kontekstual
ma ’'no, kommunikativ kompetensiya, madaniyatlararo mulogot.

AHHOTAauMsA: B OauHoU cmamve paccMampusaiomcsi OCHO8Hble MpPYOHOCMU
NPenooasanus NOIUCEMUU U UOUOMANUYECKUX BbIPANCEHUL 8 A3bIKOBOM 00pPA3068AHUU.
Tonucemus, npedcmasgnaowas coboi Hanuyue HeCKOAbKUX 83AUMOCBA3AHHBIX 3HAYEHUL
Y OOHOU JIeKCU4ecKoli eOUHUuysl, . a  Mmakoice UOUOMAMUYECKUE 6bIPAJICEHUS C UX

) { \ ‘1

168



European science international conference:
MODERN EDUCATIONAL SYSTEM AND INNOVATIVE TEACHING SOLUTIONS

NEePEeHOCHbIM U KOHMEKCMYAIbHO 00YCI08IEHHbIM 3HAYEHUEM OMHOCAMCA K
Haubonee CLONCHLIM ACNEeKMAM U3YYeHUs s3vlkd. B uccnedosanuu ananuzupyomces
JIUHEBUCMUYECKUe, nedazocuyecKue U KyabmypHvle Qakmopsl, erusaowue Ha NOHUMAaHue
U UCNONBL308AHUE OAHHBIX A3bLIKOGLIX sAeNeHull obyuarowumucs. Ocoboe 6HuUMaHUe
yoensaemest CeMaHmuyeckol HeOOHO3HAYHOCMU, KOHMEKCMYAIbHOU UHmepnpemayuu,
KVIbMYPHOLIM  PA3IUYUAM U O2PAHUYEHUAM MPAOUYUOHHBIX Memo0oo8 obyueHus. B
cmamupe nOOYepKUBAemcs BANCHOCTD KOMMYHUKAMUBHDLX,
KOHMEKCMHOOPUEHMUPOBAHHBIX U KVAbMYPHO — UHMEZPUPOBAHHLIX — HOOX0008 K
nPenooasanuio 0Jisa NOGbIUEHUS YPOBHS NOHUMAHUS U NPAKMUYECKO20 61A0EHUS AZbIKOM.
B saxniouenue ommeuaemcs, umo Ippexmusnoe obOyueHue noaucemuu U
UOUOMAMUYECKUM BbIPAICEHUSAM USPAEM BANCHYIO POIb 8 PA3GUMUU KOMMYHUKAMUBHOU
KOMNEeMeHYuy, CeMaAHmu4ecko20 GOCHPUAMUSL U  MENCKYIbMYPHO20  NOHUMAHUS
ooyuarowuxcs.

KiaroueBble ciioBa: noaucemus, udu)waméecxue 8bIpadicenus, Npenooasanue a3vikd,
CEMAHMUKA, — KOWMEKCHMYATbHOC \y  SHAUCHUE, | KOMMYHUKAMUSHAA  KOMNEMEHYus
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MEJHCKYIbMYPHAS KOMMYHUKAYUS.

Introduction. Language learning involves not only-the -acquisition of grammar and
vocabulary, but also the understanding of semantic and figures figurative meanings.
Among the most challenging -aspects of language; teachlng our polygamy and idiomatic
expressions as they often” requirelearners to “interpret “words beyond their literal
meanings. “Polysemy isthere asspciation of one- word with two or more related
meanings” ( Ullmann, 1992)-“polysaemy is the association of one word was two or more
related meanings.” This linguistic phenomenon frequently- creates challenges for
language learners due to semantic variation and contextual dependence. Similarly,
idiomatic expressions represent another complex area of language learning. Fernando and
Flavell (1981) define idioms as,, conventionalized multi word expressions, whose
meaning cannot always be derived from the meanings of they are individual components.
“Because idioms-are strongly influence by culture and context, learners often struggle to
understand and use them appropriately. Teaching these linguistic phenomena presents
significant challenges in language education. Traditional methods based mainly on
memorization and direct translation may not sufficiently develop learners’ semantic
awareness and communicative competence. Therefore, this article aims to examine the
major challenges in teaching polysemy and idiomatic expressions and to explore effective
pedagogical approaches for improving learners’ contextual understanding and language
proficiency.

Main Body. Teaching polysemy and idiomatic expressions remains one of the most
challenging areas of language teaching, as both linguistic phenomena require learners to
understand meanings beyond literal interpretation. In semantic theory, Stephen Ullman
(1962) defines polysemy as the association of a single lexical item with multiple,
interrelated meanings. Similarly, Lyons (1977) argues that polysemy is a natural feature
of lexical systems in which a single word develops multiple semantic interpretations.
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Supporting this view, Cruz (2000) argues that the meaning of polysemous words

can only be accurately determined through contextual analysis. This often poses
challenges for language learners who rely on direct translation or dictionary definitions.
For example, the English word "head" can refer to a body part, the head of an institution,
or the top of an object. Without contextual understanding, students may misunderstand or
misuse such vocabulary items. Therefore, teaching polysemy requires not only teaching
vocabulary, but also developing semantic sensitivity and contextual thinking skills.
Idiomatic expressions pose an additional challenge in foreign language teaching because
their meanings are often non-literal and culturally conditioned. Fernando and Flavell
(1981) define idioms as conditional expressions whose meanings cannot always be
predicted from the meanings of the individual components. Similarly, McCarthy and
O'Dell (2002) argue that idioms reflect natural language usage and often have meanings
deeply rooted in cultural understanding. Furthermore, as Cooper (1999) points out,
learners often struggle with idioms becéuse t%gf tend to interpret the expressions literally
rather than figuratively. For example the eXp ession "spill the beans" does not directly
mean to spill the beans but to reveal a secret Students who are unaware of the portable
nature of idioms may not be able to understand such expressions correctly. Furthermore,
the cultural references embedded in idiems can exacerbate comprehension problems for
students learning English as a foreign language.

Traditional approaches to, language - teaching are, often 1nadequate to address the
problems of polysemy ‘and ‘idiomatic “expressions. ' ‘According ‘fo-Nation (2001),
vocabulary acquisition ismore effective when 1éarners are repeatedly exposed to lexical
items in meaningful contexts. Similarly, Lewis| (1993) argues that language teaching
should emphasize lexical patterns; and contextual chunks rather than memorizing
individual words. Furthermore, Boers and Lindstromberg (2008) emphasize the
importance of metaphorical awareness, contextual learning, and authentic materials in
teaching figurative language. Methods that rely solely on memorization, translation, or
dictionary definitions may support short-term retention of vocabulary, but rarely develop
deeper semantic-understanding or communicative competence. Consequently, students
can theeretically recognize a word or phrase and try to use it correctly in real-life
communication.

To overcome these pedagogical problems, teachers need to implement communicative,
contextual, and culturally sensitive teaching methods. Richards and Rodgers (2001) argue
that communicative language teaching increases students’ ability to use language
meaningfully in real-life situations. Similarly, Larsen-Freeman (2000) emphasizes the
role of interaction, contextual practice, and student engagement in effective language
acquisition. Furthermore, as Krashen (1985) points out, language learning is more
successful when students receive meaningful and understandable information. Through
the integration of authentic texts, classroom interaction, semantic analysis, and cross-
cultural discussions, teachers can help students better interpret polysemantic words and
idiomatic expressions. Such educational strategies not only help expand vocabulary, but
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also help develop communicative competence, semantic awareness, and
intercultural understanding.

Conclusion. In conclusion, teaching polysemy and idiomatic expressions remains a
significant challenge in language teaching due to their semantic complexity, contextual
dependence, and cultural characteristics. Learners often face difficulties in correctly
interpreting multiple meanings and figurative expressions. As discussed in this article,
traditional teaching methods alone may not be sufficient to develop deep semantic
understanding. Therefore, the use of communicative, context-based, and culturally-
oriented teaching methods is essential to enhance learners’ language competence,
semantic awareness, and effective communication skills.
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