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Abstract. Oral proficiency represents a cornerstone of successful foreign language
acquisition. Nevertheless, a significant number of English as a Foreign Language (EFL)
students encounter formidable psychological impediments, including communicative
anxiety, the dread of committing errors, and persistent classroom silence. These
emotional hurdles systematically undermine learner self-efficacy and compromise overall
speaking proficiency. iz \ 4 '
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Annotatsiya. Og'zaki nutq ko'nikmdsi xorijiy tilni muvaffaqiyatli o'zlashtirishning
asosiy omillaridan biridir. Shunga qaramay, ko'plab EFL (ingliz tilini chet tili sifatida
o'rganuvchi) talabalari-mulogot xavotiri, xato qilishdan qo'rqish va darsdagi surunkali
sukunat kabi jiddiy psixologik to'siqlarga duch ‘kelishadi. Ushbu hzsszy qiyinchiliklar
o'quvchilarning o'z kuchiga " bo'lgan “ishonchini ‘muntazam " ravishdas pasaytiradi va
umumiy gapirish qobiliyatiga-salbiy t4'Sir ko'rsatadi.

Kalit so’zlar: Psixologik “to'siglar, nutqiy xavotir;" darsdagi sukunat, salbiy
baholanishdan qo'rqish, kommunikativ kompetensiya, chet tili metodikasi.

AHHOTAUMSA: YcmHuoe gradenue a361KoM NpeoCcmasiaem. coooll Kpaey2oibHblil KaMeHb
VCNEeUWH020 0CB80eHUs UHOCMPAHHO20 A3bIKA. Tem He MeHee, 3HAUUMENbHOE YUCIO
CMYyO0eHmos, U3yyarnujux aHeaIuicKull a3vlk kaxk unocmpanuvitl (EFL), cmanxkusaromes ¢
CEPbe3HLIMU  NCUXONOZUMECKUMY | NPENSMCMEUIMY,  GKIIOUAS.  KOMMYHUKAMUGHYIO
MPEBONCHOCMb, CMPAX COB8EPUIEHU) OWUOOK U CMOUKOe MOAYAHUe 8 ayOumopuu. dmu
IMOYUOHATbHBLE BAPLEPLL CUCTEMAMULECKI NOOPLIEAION YEEPEHHOCb YHAUUXCA 6 cebe
U CHUICAOm 00WY10 peuesyro npooyKMmMueHOCHb.

KuroueBblie ciioBa: [lcuxonozuueckue bapvepul, peuesas mpegoiCHOCb, MOIYAHUE 8
Kaacce, CmMpax He2amueHOU OYEHKU, KOMMYHUKAMUBHAS KOMNeMeHYus, Memoouxa
npenooasanus UHOCMPAHHO20 A3bIKA.

INTRODUCTION

In the contemporary paradigm of foreign language pedagogy, active communication
serves as the primary vehicle for developing oral proficiency. Engaging in speech allows
learners to articulate complex thoughts, exchange perspectives, and navigate
interpersonal dynamics within real-world contexts. Despite the self-evident importance of
this skill, a vast majority of English as a Foreign Language (EFL) students face acute
psychological distress when attempting to speak the target language. Conceptualized as
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affective barriers — namely situational anxiety, apprehension regarding errors,
diminished self-esteem, and chronic classroom passivity — these factors drastically
restrict authentic student interaction.

A primary catalyst for this verbal reticence is the overwhelming concern over
morphological inaccuracies, flawed phonology, or peer and instructor -criticism.
Consequently, many students elect to remain non-participatory, even when they possess a
comprehensive understanding of the pedagogical content. These affective blockages do
not merely impede spontaneous speech fluency; they also erode intrinsic motivation and
stunt long-term linguistic development. Therefore, diagnosing these psychological
constraints and implementing strategic pedagogical interventions is paramount to
cultivating low-anxiety learning environments and maximizing student oral output.

MAIN BODY

The Mechanics of Speaking Anxiety and Affective Obstacles

The psychological friction assoqiatec\l\with éf:l‘ performance is deeply intertwined with
a student's emotional state and the é_ocial architecture of the classroom. Foreign language
anxiety regularly manifests when individualis are compelled to perform verbally before an
audience. This apprehension is often €xacerbated by phonetic difficulties, structural
uncertainties, or the anticipation of unfavorable judgment. When students operate under
the assumption that every structural or articulatory deviation will elicit social stigma from
peers or instructors, they view silence as.a,safe mechanism for self-preservation.

To counteract this defensive isolation, ‘language ‘educators“must ‘shift the classroom
dynamic from rigid evaluation to comjifiunicativé experimentation. Utilizing collaborative
structures such as paired tasks; colledtive problem-solving, and communicative role-plays
can alleviate performance pressure.. By offering constructive, nonthreatening feedback
and utilizing positive reinforcement, instructors can bolster student confidence, shifting
the learner's focus away from linguistic perfection and toward successful message
delivery.

Theoretical Perspectives on Foreign Language Apprehension

To systematically raddress ‘these pedagogical challenges, ‘one must examine the
foundational literature -on language anxiety. Horwitz (1986) conceptualized foreign
language anxiety as a distinct, situation-specific complex of self-perceptions, beliefs, and
behaviors tied uniquely to the classroom language learning process. In practice, this
stress manifests physically and behaviorally through expressive hesitation, temporary
cognitive blocks (such as forgetting target vocabulary), aversion to eye contact, and total
withdrawal during group interactions.

This conceptual framework is further supported by Maclntyre and Gardner, whose
empirical inquiries demonstrated a direct negative correlation between high anxiety
levels and oral task performance. Anxious students consistently display reduced
participation rates and lower achievement scores in verbal examinations. This dynamic is
profoundly illuminated by Stephen Krashen's Affective Filter Hypothesis, which posits
that elevated emotional stress acts as an invisible psychological barrier, preventing input
from reaching the language acquisition faculty of the brain. When the classroom climate
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is excessively rigid or punitive, the affective filter rises, shutting down natural
communication. Conversely, creating a supportive matrix through peer-led activities and
low-stakes assessment lowers this filter, enabling natural language generation.

The Fear of Negative Evaluation and Error Avoidance

The dread of committing linguistic errors remains a formidable psychological
deterrent to oral fluency. For many learners, an error is not viewed as a diagnostic tool
for growth, but rather as an intellectual failure that invites immediate embarrassment.
Brown (2000) observed that this persistent fear of failure significantly dampens a
learner's risk-taking tendencies and reduces their willingness to communicate (WTC) in a
secondary language.

Educational psychology confirms that students exhibiting low self-efficacy are highly
susceptible to selfimposed isolation during classroom exchanges. Perfectionist learners,
who excessively monitor their output for absolute grammatical precision, frequently
experience cognitive paralysis, chpo’siﬁ to lil;ain' silent rather than speak imperfectly.
This perfectionism deprives them;ﬁ)f ‘the less" tial trial-and-error cycles necessary for
deep language internalization. / '

To dismantle this counterproductive perfectionism, educators can draw upon
Vygotsky's Social Development-- Theory, ~which = emphasizes that higher cognitive
functions and language capacities develop through social interaction and collaborative
dialogue. By restructuring lessons "around, peer-to-peer . collaboration and collective
scaffolding, the focus shifts from“individual vulnerability" to" shared ameaning-making.
Furthermore, instructors -must refrajif” from ibttusive, over-corrective techniques that
interrupt the flow of speech;-as-constant corrections shatter student confidence. Instead,
delayed correction and encouraging. validation should be prioritized to build a resilient
communicative identity. . iy

Deconstructing Classroom Silence

Rather than viewing classroom silence merely as an indicator of cognitive deficit or
unpreparedness, ' contemporary researchers recognize it as a complex behavioral
manifestation of psychological discomfort and communicative avoidance. Harumi (2011)
explicitly notes that silence in the EFL environment is multifaceted, often serving as a
defensive shield against vulnerability, a reflection of low linguistic self-confidence, or a
byproduct of deep-seated cultural norms.

In many instances, silence is a structural necessity for the student, who requires
extended processing time to cognitively formulate, translate, and organize thoughts
before speaking. Alternatively, in traditional, teachercentered educational cultures,
students are conditioned to adopt a passive, receptive posture, viewing verbal spontaneity
as a disruption rather than a requirement. Research by Liu and Jackson corroborates that
chronically silent students experience substantially higher levels of communicative
apprehension and demonstrate lower selfesteem than their vocal peers. This cycle creates
a pedagogical impasse: students remain silent to avoid anxiety, yet their lack of verbal
practice ensures their speaking skills remain underdeveloped, making future speaking
tasks even more anxiety-inducing. Instructors must actively break this loop by designing
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structured, inclusive turn-taking strategies that gently draw silent students into the
discourse.
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