FEuropean science international conference:

MODERN EDUCATIONAL SYSTEM AND INNOVATIVE TEACHING SOLUTIONS

COLLOCATIONS AND THEIR ROLE IN LINGUISTIC FLUENCY:
A COGNITIVE AND PEDAGOGICAL PERSPECTIVE

Abdulkhakimova Mohlaroy Abdugosim qizi
Fergana State University, Bachelor’s degree student

Abstract Fluency in a second language requires mastery of collocations—fixed word
pairings that enhance natural speech and cognitive efficiency. These habitual
combinations streamline processing, reduce linguistic uncertainty, and improve
comprehension. This article examines collocations from cognitive, pedagogical, and
translation perspectives, with a focus on English-Uzbek comparisons. Using corpus
analysis, psycholinguistic insights, and structured learning approaches, we explore
effective acquisition strategies, inclu&i_ng e fbosure techniques, lexical chunking, and
retrieval-based methods. The findings highfight the necessity of systematic collocation
training for achieving fluency and maintaiﬁing idiomatic accuracy.
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Fluency in a language extends beyongfexical ahd grammatical competence. It requires an
understanding of collocations=—habitual word pairings that contribute to natural speech
and writing. Research has shown-that collocations improve processing efficiency and
enhance idiomatic expression;making them essential forsecond-language learners.

Historical and theoretical background

The study of collocations has been a central theme in linguistics since J. R. Firth
(1957), who introduced the phrase "you shall know/a word by the company it keeps,"
emphasizing thatwords derive meaning from their habitual-associations rather than from
isolated-definitions. This approach marked a shift towards a context-dependent view of
language.

Later, Sinclair (1991) developed the idiom principle, which suggests that native
speakers rely on prefabricated chunks of language rather than assembling sentences word
by word. This theory explains why collocations feel more natural to native speakers—
they are cognitively stored as single lexical units rather than as independe nt words.

Types of Collocations

1.Verb + Noun Collocations: Structural Differences Across Languages

English and Uzbek often assign different verbs to collocations, making direct
translations tricky. For instance, English uses "make a decision," whereas Uzbek prefers
"garor qabul gilish™ (lit. ‘accept a decision’). This highlights a fundamental difference—
while English conceptualizes decision-making as an act of creation (make), Uzbek views
it as receiving or adoptinga choice (gabul gilish).
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Another example is "give a presentation.” The expected Uzbek translation is
"taqdimot qilish" (lit. ‘to do a presentation’). English prefers give as the supporting verb
for formal speaking contexts, while Uzbek relies on qilish (to do/make) as the standard
collocational pairing. Learners must recognize these cross-linguistic structural variations
to avoid unnatural phrasing. Similarly, English says "take a risk,” whereas Uzbek
structures the phrase as "xavf-xatarni gabul qgilish" (lit. “‘accept danger and risk’). The
Uzbek version carries a slightly broader nuance, incorporating both risk and potential
threat within the phrase.

Adjective + Noun Collocations: Nuances in Semantic Pairing

English adjectives do not always have direct Uzbek equivalents when forming
collocations. For instance, "heavy rain" translates as "kuchli yomg‘ir" (lit. ‘strong rain’)
in Uzbek. Unlike English, which pairs heavy with precipitation, Uzbek uses kuchli
(strong/powerful) to describe rain intensity. If an Uzbek speaker directly translates
“"heavy rain" as "og‘ir yomg‘ir," the phr\a\se w?ﬂld sound unnatural because og‘ir (heavy)
refers more to weight than intensity: L

Similarly, "deep sleep” becomes "chlj'qur uyqu" in Uzbek, where chuqur (deep)
conveys profound rest. Another phrase, *high expectations,"” translates as "katta umidlar™
(lit. ‘big hopes’). Uzbek-often uses katta (big) instead of-high to indicate a strong or
ambitious expectation.

3.Noun + Noun Collacations: Cultural and Congeptual Variations

Certain noun-noun collocations differ acrosslanguages dueto cuItJFaJ,interpretations.
"Fast food" in English refers to quickly preparédimeals, but the Uzbek equivalent is "tez
tayyorlanadigan ovqat" (lit. ‘food that is quickly prepated”): Uzbek does not have a direct
two-word equivalent for fast food, highlighting linguistic differences in conceptualizing
convenience in dining. Anotherexample is "traffic jam,”*which translates as "tirbandlik"
in Uzbek. While English expresses congestion using the noun jam, Uzbek employs
tirbandlik, which broadly refers to blockage or density.

4. Adverb + Adjective Collocations: Usage Constraints Across Languages

English and -Uzbek pair adverbs and adjectives differently, leading to subtle
discrepancies inmeaning. "Highly successful,” for example, translates to "juda
muvaffaqgiyatli” (lit. ‘very successful’). Uzbek prefers juda (very) rather than highly to
emphasize strongachievement.

Similarly, "fully aware" becomes "toliq xabardor" (lit. ‘completely informed’). While
English uses fully to denote absolute awareness, Uzbek often employs to‘liq (complete)
for the same effect.

5.Phrasal Verbs and Uzbek Equivalents

Phrasal verbs in English do not always have direct Uzbek counterparts, requiring
learners to grasp alternative expressions. Consider "run out of time"—in Uzbek, the
equivalent phrase is "vaqt tugadi” (lit. ‘time ended’). English prefers a dynamic phrasing
(run out), whereas Uzbek opts for a straightforward declarative verb (tugadi, meaning
‘finished’).
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Another example is "bring up a topic,” which translates as "mavzuni ko‘tarish"

(lit. ‘raise the topic’). Uzbek does not have an equivalent phrasal verb, so learners must
adapt their understanding when translating between the two languages.

The Role of Collocations in Mental Lexicon Storage

Psycholinguistic research indicates that native speakers process collocations as single
lexical units, bypassing individual word analysis. This phenomenon aligns with theories
of chunking—a cognitive mechanism where linguistic structures are grouped into
predefined patterns to facilitate rapid comprehension (Ellis, 2015). Eye-tracking studies
(Conklin & Schmitt, 2008) demonstrate that speakers read collocated phrases
significantly faster than non-collocated phrases, suggesting that they are retrieved as
stored patterns rather than assembled in real-time. This cognitive advantage allows
speakers to produce fluid and automatic speech. For second-language learners,
however, processing collocations is less automatic. Instead of recognizing them as fixed
units, they tend to analyze each wqrd’seﬂgarate \ ,leading to slower retrieval and awkward
phrasing. e .

Challenges in Collocation Trans‘lﬁtion , "

Translating collocations between English and Uzbek presents difficulties due to
structural differences, semantic shifts, cultural influences, and-lack of direct equivalents.
English often relies on verb-noun pairings, such as pay attention, while Uzbek structures
meaning differently, usinge’tibor,qaratmoq (‘direct attention”). Similarly, break the news
becomes yangilikni yetkazmog'(*deliver news”), demonstrating how Uzbek prioritizes
action-based expressions-over metaphorical ‘6fes. These structural variations require
translators to adapt phrasingrather than translate literally:

Semantic shifts further complicate translation. For example, strong argument in
English conveys force, but~tzbek prefers ishonchli~dalil (‘trustworthy evidence’),
emphasizing credibility instead. Catch a cold does not translate directly and instead
becomes grippga chalinmoq (‘be affected by flu’). Even adjectives can create
inconsistencies—English| uses heavy rain, but Uzbek favors kuchli yomg‘ir (‘strong
rain’). Without recognizing these nuances, learners risk producingunnatural expressions.

Many collocations lack one-to-one equivalents, requiring translators to adapt meaning
rather than mirror phrasing. The idiom miss the boat (meaning ‘lose an opportunity”)
translates to imkoniyatni qo‘ldan boy bermoq (‘lose an opportunity from one’s hands’).
Butter someone up (meaning ‘flatter excessively’) is rendered as maqtovlar yog‘dirmoq
(‘pour praises’), reflecting a shift in imagery. Cultural metaphors also create translation
challenges—English’s elephant in the room has no equivalent in Uzbek and must be
explained descriptively.

Second-language learners often struggle to retrieve collocations naturally, leading to
awkward phrasing. To overcome this, translators and learners must prioritize meaning
over direct translation, engage in structured exposure, and apply memory-based learning
techniques. Strategies such as shadowing, corpus analysis, and lexical chunking reinforce
proper collocation use, helping speakers achieve fluency while preserving idiomatic
accuracy.

67

3



FEuropean science international conference:

MODERN EDUCATIONAL SYSTEM AND INNOVATIVE TEACHING SOLUTIONS

Conclusion

Collocations are vital for achieving fluency because they encapsulate the natural,
idiomatic expressions that are key to effective communication. By understanding and
practicing common collocations such as “do homework,” “take a shower,” “heavy rain,”
and others, language learners can move beyond literal translations and simple vocabulary
acquisition. Mastering these fixed expressions not only enhances fluency but also
deepens one’s appreciation of the nuanced, culturally embedded patterns of language.
Ultimately, a firm grasp of collocations is an essential step toward speaking and writing
more naturally and confidently.
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