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Annotation:  This article explores the role of the Common European Framework of 

Reference for Languages (CEFR) in the teaching and assessment of English language 

proficiency. It examines CEFR’s historical development, theoretical underpinnings, 

pedagogical implications, and its impact on curriculum design, materials development, 

classroom instruction, and assessment practices. The study provides a comprehensive 

analysis of how CEFR descriptors influence communicative teaching methodologies, 

learning outcomes, and standardized evaluation frameworks. It also discusses challenges 

and limitations associated with CEFR implementation in diverse educational contexts, 

particularly in multilingual environments. The article concludes that CEFR serves as an 

effective tool for enhancing transparency, comparability, and consistency in English 

language teaching and assessment, while requiring adaptation to local needs. 

Annotatsiya: Ushbu maqola Yevropa tillari bo‘yicha Umumiy Yevropa Me’yoriy 

Dasturi (CEFR)ning ingliz tilini o‘qitish va baholashdagi o‘rnini tahlil qiladi. Unda 

CEFRning shakllanish tarixi, nazariy asoslari, ta’lim jarayoniga ta’siri, o‘quv 

dasturlarini loyihalash, o‘quv materiallari yaratish, dars jarayoni va baholash 

amaliyotlaridagi ahamiyati keng yoritiladi. Shuningdek, CEFR tavsiflari kommunikativ 

yondashuv, o‘quv natijalari va standart baholash tizimlariga qanday ta’sir ko‘rsatishi 

muhokama qilinadi. CEFRning ko‘p tilli muhitlarda qo‘llanishidagi qiyinchilik va 

cheklovlar ham ko‘rib chiqiladi. Maqola CEFR ingliz tilini o‘qitish va baholashda 

oshkoralik, taqqoslanish va izchillikni kuchaytiruvchi samarali vosita ekanligini, biroq 

mahalliy ehtiyojlarga moslashtirilishi zarurligini ta’kidlaydi. 

Аннотация: В данной статье рассматривается роль Общеевропейской 

компетенции владения иностранным языком (CEFR) в обучении и оценивании 

владения английским языком. Анализируется историческое развитие CEFR, его 

теоретические основы, влияние на педагогическую практику, разработку учебных 

программ, создание учебных материалов, организацию занятий и системы оценки. 
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Особое внимание уделено тому, как дескрипторы CEFR формируют 

коммуникативные методики обучения, учебные результаты и 

стандартизированные формы контроля. В статье также обсуждаются 

трудности и ограничения внедрения CEFR в многоязычных образовательных 

контекстах. Делается вывод, что CEFR обеспечивает прозрачность, 

сопоставимость и последовательность в процессе обучения и оценивания 

английского языка, однако требует адаптации к местным условиям. 
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Introduction 

The Common European Framework of Reference for Languages (CEFR) has become 

one of the most influential tools in contemporary language education. Initially published 

by the Council of Europe in 2001, the CEFR was created to establish a transparent, 

coherent, and comprehensive basis for developing language syllabi, curriculum 

guidelines, examinations, and teaching materials across Europe [1]. Over time, its 

influence extended well beyond Europe, shaping educational policy and pedagogical 

approaches in Asia, the Middle East, Africa, and Latin America. 

The CEFR provides a hierarchy of proficiency levels (A1–C2) that describe language 

ability in terms of communicative competence, emphasizing what learners “can do” in 

real-world contexts. These **can-do descriptors** have been widely adopted by 

ministries of education, universities, testing agencies, and teacher training institutions. 

They offer a shared language for discussing learning outcomes, assessing progress, and 

designing instructional materials. 

Despite its popularity, the CEFR is not without controversy. Some scholars argue that 

the framework was developed primarily for European multilingual settings and may not 

align perfectly with the linguistic realities of non-European contexts [2]. Others point out 

that while the framework presents itself as neutral and descriptive, it implicitly promotes 

certain ideological orientations—such as communicative approaches and functional uses 

of language—which may conflict with local educational traditions [3]. 

In this article, we examine the role of the CEFR in teaching and assessing English 

language proficiency by focusing on: 

1. Theoretical foundations and development of the CEFR. 
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2. Its impact on teaching practices, including curriculum, materials, and classroom 

methodology. 

3. Its role in language assessment, including standardized testing and classroom-

based evaluation. 

4. Challenges and limitations of implementing the CEFR in diverse cultural and 

educational contexts. 

5. Implications for future practice. 

This comprehensive examination aims to show that the CEFR is not simply a set of 

levels but a pedagogical philosophy that reshapes how educators conceptualize language 

learning and assessment. 

Main part 

The CEFR emerged from the Council of Europe’s long-standing commitment to 

promoting mobility, cooperation, and mutual understanding among member states. Its 

foundations date back to the 1970s, when the Council advocated for communicative 

competence and learner autonomy as core components of modern language education [4]. 

The CEFR consolidated earlier initiatives into a single coherent document designed to: 

• provide a “common reference system”, 

• promote transparency in language education, 

• facilitate learner mobility across borders, and 

• support curriculum designers and testing agencies. 

The framework’s publication in 2001 marked a major shift in how language 

proficiency was conceptualized. Instead of focusing on grammar mastery or vocabulary 

size, the CEFR emphasized **communicative ability**, real-world tasks, and functional 

use of language. 

The CEFR organizes language proficiency into six major levels: 

• “A1, A2” (Basic User) 

• “B1, B2” (Independent User) 

• “C1, C2” (Proficient User) 

Each level includes detailed descriptors for: 

• “communicative language activities” (e.g., speaking, writing, listening, reading), 

• “strategies”, 

• “competences” (linguistic, sociolinguistic, pragmatic). 

These descriptors are intentionally **action-oriented**, meaning that they describe 

what learners can do with the language, not merely what knowledge they possess [5]. 

In 2020, the Council of Europe released an updated **Companion Volume**, 

introducing new descriptors for mediation, online interaction, plurilingual competence, 

and sign languages [6]. This expansion reflects modern communication realities—
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including digital communication and multilingual identity—and reinforces CEFR’s 

relevance in the 21st century. 

One of the most significant impacts of the CEFR is its influence on curriculum 

development. Many national ministries and institutions have aligned their English 

language curricula with CEFR levels to ensure greater comparability of learning 

outcomes. 

A CEFR-aligned curriculum generally includes: 

• level-based learning objectives, 

• descriptors for communicative skills, 

• a progression model from A1 to C2, 

• assessment criteria linked to descriptors, 

• integration of real-world tasks and communicative practices. 

Curricula in many countries—such as Turkey, Uzbekistan, Japan, and Kazakhstan—

have adopted CEFR levels to improve international recognition and to guide textbook 

development [7]. 

“(Part 2 will continue the Main Body with sections on materials development, teaching 

methodology, teacher training, assessment frameworks, standardized testing, classroom 

assessment, and implementation challenges.)” 

If you want, I can now continue with **PART 2**. 

Tushunarli. Quyida **PART 2 qisqartirilgan, silliqlangan, 5000 so‘zli umumiy 

maqolaga mos** kengaytirilgan *lekin ixcham* variantini beraman. Matn yaxlit shaklda, 

bo‘limlarga ajratmasdan davom etadi. 

The influence of the CEFR on English language teaching has expanded far beyond its 

original purpose as a descriptive scale of language proficiency. Today, CEFR functions 

simultaneously as a curriculum guide, methodological reference, assessment framework, 

and professional development tool. Its integration into English teaching begins with 

curriculum planning, where learning objectives, course outcomes, and skill development 

trajectories are mapped to proficiency levels from A1 to C2. This alignment ensures that 

learning progress is transparent, measurable, and comparable across institutions and 

countries. 

Modern English textbooks are almost universally CEFR-aligned. Their content 

sequencing, grammar progression, vocabulary load, and task design reflect 

communicative descriptors presented in the framework. For instance, beginner-level 

materials highlight everyday communication—introductions, simple exchanges, basic 

texts—while intermediate textbooks focus on argumentation, summarizing, and more 

complex interactions. This alignment helps instructors provide instruction that 

systematically builds real-world communication skills rather than simply teaching 

grammar. 
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CEFR has also supported the spread of communicative methodologies, especially task-

based language teaching (TBLT). Its action-oriented perspective encourages lessons 

centered on meaningful tasks such as problem-solving, planning, negotiating, and 

mediating information. These tasks mirror real-life communication needs and help 

learners apply linguistic resources actively. In CEFR-informed classrooms, lessons 

integrate listening, speaking, reading, and writing around thematic units, allowing 

learners to practice multiple skills holistically. 

Teacher training has likewise been reshaped by CEFR. Teacher education programs 

increasingly include modules on interpreting CEFR descriptors, planning CEFR-based 

lessons, and designing assessment tools aligned with proficiency bands. Teachers are 

trained to promote learner autonomy through self-assessment checklists, reflection tasks, 

and personalized learning goals. Since CEFR does not prescribe specific teaching 

methods, teachers must develop the ability to interpret descriptors flexibly and adapt 

them to their classroom context. 

Assessment is perhaps the domain where CEFR’s influence is most visible. 

International exams such as IELTS, TOEFL, and Cambridge English map their score 

bands to CEFR levels, giving learners and institutions a shared point of reference. 

Locally, many schools develop CEFR-based midterm and final assessments, including 

speaking interviews, writing tasks, and integrated-skill activities. Formative assessment 

methods—portfolios, peer feedback, and observation grids—are also encouraged because 

CEFR emphasizes continuous monitoring of communicative competence rather than 

isolated grammar testing. 

Nonetheless, CEFR implementation presents challenges. One common issue is the 

misconception that CEFR levels represent precise learning stages. In reality, each level 

encompasses a broad range of abilities, and learner progress is influenced by exposure, 

motivation, and instructional conditions. Some institutions attempt to divide CEFR levels 

into too many sub-levels, creating unrealistic expectations about speed of progress. 

Another challenge concerns contextual limitations. CEFR was created in Europe, 

where learners typically live in multilingual environments and have regular opportunities 

for authentic communication. In many EFL contexts—including Central Asia—learners 

may have limited exposure to English outside the classroom, large class sizes, or exam-

oriented learning cultures. These differences can make it difficult to fully implement 

communicative approaches or mediation tasks as envisioned in CEFR. 

Resource availability also affects implementation. Effective CEFR-based teaching 

requires updated materials, trained educators, and sometimes technology, which may not 

be equally accessible to all institutions. Moreover, teachers need time and support to 

understand the framework deeply. Without proper training, CEFR can be misused as a 

rigid checklist rather than as a flexible guide. 
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Cultural factors play an additional role. Some CEFR descriptors reflect 

communication styles typical in Western cultures, such as expressing opinions directly or 

engaging in open debate. In societies where communication norms are more indirect or 

hierarchical, teachers may need to adapt descriptors and classroom practices to align with 

local norms. For this reason, many countries—Japan, China, and others—have developed 

localized versions of CEFR to better suit national contexts. 

Despite these challenges, CEFR remains adaptable and continues to evolve. The 

Companion Volume (2020) introduced new descriptors for mediation, online interaction, 

and plurilingual competence, acknowledging modern communication realities. These 

additions highlight CEFR’s commitment to supporting digital communication—emails, 

forum discussions, collaborative online projects, and blended learning environments. 

Digital learning platforms and language apps today commonly use CEFR levels to 

organize content and track learner progress, making the framework even more widely 

accessible. 

A key ’trength’of CEFR is its promotion of plurilingualism—the idea that individuals 

draw from all their language resources when communicating. This perspective supports 

more inclusive teaching practices and aligns with global trends that value multilingual 

identities. Mediation descriptors, in particular, encourage learners to interpret or explain 

texts and concepts for others, reflecting real-world communication in multilingual 

societies. 

In conclusion, CEFR has become one of the most influential frameworks in global 

English language education. Its principles guide curriculum design, textbook 

development, teaching methodology, assessment, teacher training, digital learning tools, 

and multilingual policies. Although implementation challenges exist—ranging from 

contextual limitations to resource constraints—CEFR’s flexibility allows it to be adapted 

to diverse educational environments. Ultimately, CEFR enhances transparency, 

comparability, and communicative effectiveness in English language learning, making it 

a vital reference point in contemporary language education. 

Conclusion 

The CEFR has become an essential reference framework shaping English language 

teaching and assessment in diverse educational contexts around the world. Its clarity, 

transparency, and comprehensiveness allow educators to design curricula, instruction, 

and assessment that reflect realistic communication needs. The framework’s action-

oriented approach has encouraged a shift from traditional grammar-focused teaching 

toward learner-centered, communicative, and task-based methodologies. Today, CEFR 

descriptors guide the development of textbooks, digital learning platforms, classroom 

activities, and teacher training programs, ensuring coherence between intended learning 

outcomes and teaching practices. 
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CEFR has also promoted learner autonomy by helping students understand their 

current proficiency level, set realistic goals, and monitor their progress. In assessment, 

CEFR enables both local and international institutions to interpret examination results in 

a comparable and standardized manner. This enhances mobility, academic recognition, 

and professional opportunities for learners across countries. 

Despite these strengths, challenges remain. CEFR was originally developed for 

European contexts, and some descriptors may require adaptation in regions with different 

cultural norms, instructional traditions, and resource conditions. Teachers may struggle 

with implementing CEFR consistently in large classes, exam-driven systems, or 

environments with limited opportunities for authentic communication. Therefore, 

professional development, localized descriptor interpretation, and flexible 

implementation strategies are essential for maximizing CEFR’s potential. 

Nevertheless, CEFR continues to evolve. The Companion Volume introduces 

descriptors for mediation, online interaction, and plurilingual competence, aligning the 

framework with the realities of digital communication and multilingual societies. This 

demonstrates CEFR’s adaptability and relevance in contemporary education. As 

globalization increases the need for effective English communication, CEFR will remain 

a central tool for harmonizing standards, supporting learner progress, and improving 

teaching quality. Its value lies not only in standardizing assessment, but also in guiding 

pedagogical innovation and promoting meaningful, real-world communication. With 

appropriate adaptation, CEFR will continue to support educators and learners in 

achieving communicative competence in English across diverse contexts. 
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